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Today's sessm_@ ‘

* What Is evidence based policy or practice?
* What helps and hinders research use?

« \Ways of thinking about research/policy
practice in children and family services

« How can this enhance KE In different
settings?

B
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Why use researc

To increase understanding of social issues?

"0 help provide answers to social problems?

"0 challenge or help think about policy or

practice issues?

To inform decisions/ provide reassurance in
practice?

To question policy directions taken by
governments or practice decisions and
directions?

others?
tley, S., et al. (2007). Using Evidence: How research can inform public

tol, Policy Press.




A quick word about terminology
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Understanding research
utilisation
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What does it mean
evidence-based?

 We have evidence this works for our
clients

 Others have evidence this works and our
clients are similar

 Broad research evidence
e ‘what works’ evidence
* Innovation in the evidence-gap

hcoming publication from CRFR ‘What does it mean to
’ ctober 2013 www.crfr.ac.uk




What does it mean to use research?

A continuum of research use (From Nutley et al 2007)

Knowledge and Attitudes, Practice and
Awareness understanding perceptions, ideas  policy change

more instrumental uses




 CRFR carried out research about children
experiencing family change (divorce,
separation, re-partnering, death of a
parent).

« Key findings were that children didn'’t trust
adults around them and usually turned to
friends for support

 How might this research be used across

the conceptual/instrumental spectrum?
' 42/2784/1/rb31.pdf




What helps research use?

Findings from a cross-sector review

Walter, 1., et al. (2003). Research Impact: A Cross Sector Review,
Research Unit for Research Utilisation, University of St Andrews.
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Research must be
translated
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Enthusiasm:

Individual enthusiasts
help carry the research




“What a brilliant idea—nhiring a smart and media-savvy
person to package research for the potential users,
Including policymakers. We should clone Jennifer and
each have a copy of her working for our
organizations.”

- Tim Nelson, Kennedy School, Harvard University

Phipps and Morton (2013) Qualities of knowledge brokers:
reflections from practice Evidence & Policy: A Journal of
Research, Debate and Practice, Volume 9, Number 2,
May 2013, pp. 255-265(11)




Contextual analysis :

targeting specific barriers to and enablers of
change




Credibility :

endorsement from
opinion leaders and
high levels of
commitment
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85 and keep In place gendered orders. In other words,

o e CRFR research briefing 69
o Ve
Dom £C O aw=>"- view of the current debate
e
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As this briefing makes clear, a gender-basedanalysis of violence against women is not only consistent with the
vast body of evidence on the problem but far and away the most promising theoretical framework for moving
the global response from intervention to prevention. Even as it answers crifics of a gendered approach, it links

women's oppression in abusive relationships to justice and full equality for women in Scotland and beyond.,
Professor Evan Stark

http://www.crfr.ac.uk/assets/briefing-69.pdf . i & doing wrat 1o woom




& Leadership:

¥e. ¢ strong visible
e |eadership within
organisations




Support :

financial, technical
and emotional
support — dedicated
co-ordinators have
been core to some
Initiatives




Integration :
research impact
activities need to be
Integrated Into
organisational
systems. All key
stakeholders need
to be involved
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Barriers to researcm&"‘

What stops people from using research?

(from the same review)

B




Barriers to research use

« Lack of time — to read journals, attend presentations or
conduct their own research

* Low priority
« Poor communication of research within organisation

 Research is not timely or relevant to user’s needs

B




Barriers for research users....

Lack of skills

Not the most important source of information

1

Organisational resistance

Too difficult to access

Particular barriers to groups of
users e.g. access to computers




crir

Health check: Discussion

* For you/your organisation:
— What are the key barriers?
— What enablers exist?
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What does and eviden@- r ‘
approach look like?
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bbay, J. and A. le May (2004). "Evidence based guidelines or
d "mindlines?". BMJ 329.




A framework for thinking a
evidence

CONTEXTUAL
EVIDENCE

EXPERIENTIAL
EVIDENCE




Absorptive capac

Organisations that:

* recognise and understand new
knowledge,

» assimilate and combine it with existing
knowledge,

* translate knowledge into actions that will
benefit the organisation.

S
/‘acfl'ce I~

Harvey, G., et al. (2010). Absorptive Capacity: how organisa |0Mte and apqge,\'f
edge to |mprove performance. Connecting knowledge performance in public

to doing. K. Walshe, G. Harvey and PVJas. (eds) Ca

idge




ChildLine examp

* |dentified Issues In the research that
provided challenges for the organisation

« Set up a process to help assimilate and
combine with existing knowledge

* |dentified the issues relevant to their
practice context

* Devised actions, review process and on-
going monitoring

orton, S. (2012). Exploring and Assessing Research Impact. Social Policy.
lversity of Edinburgh. PhD.




Absorptive capacity discuss!m]

 How would you assess your organisations
absorptive capacity?
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_LANGUAGE

Dissemination
Diffusion

Knowledge
transfer

Knowledge
uptake

Generations of Knowledge Thin
1: Linear Models (1960s-mid 90s)

KEY ASSUMPTIONS

Knowledge Is a product

Key process Is a handoff from
research producers to research
users

Knowledge Is generalizable
across contexts is a function of
effective packaging

N' & Norman, Patient Education & Counseling, 2008




Generations of Knowledge
2. Relationship Models
(Mid-90s to present)

LANGUAGE KEY ASSUMPTIONS

Knowledge Knowledge from multiple sources research, theory, and

exchange  practice
Key process is interpersonal, involving social
relationships

Networks of research producers and research
consumers

Collaborate through production-synthesis-integration
cycle

Knowledge is context-linked, and must be adapted to
local setting

_ Degree of use is a function of effective relationships




LANGUAGE

Knowledge
Integration

Knowledge
translation

Knowledge
mobilization

Knowledge

Generations of Knowledge Thinkin
3: Systems Models

KEY ASSUMPTIONS

Knowledge cycle is tightly woven within priorities,
culture, and context

Explicit and tacit knowledge need to be integrated
to inform decision making and policy

Relationships mediate throughout the cycle, and
must be understood from a systems perspective,
In the context of the organization and its strategic
processes

Degree of use is a function of effective integration

exchange and with the organization(s) and its systems
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Push-pull exchange IOJ
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about

families ‘

gathering evidence = informing action

Background

About Families works with voluntary and public sector
agencies to develop evidence-informed services so the
changing needs of parents, including families affected by
disability. can be met more effectively.

About Families has developed an innovative ‘evidence to
action’” process to enable service delivery to be informed
by relevant, reliable evidence.

Key challenges
facing parents are
isentified

foeaback etc

IDENTIFY
TOPIC

Outcomes
Voluntary and mmmmm > of relev
research and how service delivery: and are

mbmmmamm

Parents and families h 3 ter confid: n articulating
mmnmmwp-mhmmnd
service delivery.

evidenc,
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Mechanisms for pro

evidence-based practice

Tailored dissemination
Interactive approaches,,

Opportunities to adapt and “test out” findings in
the local context

Social influence strategies

Faclilitative approaches that offer technical,
financial, organizational, and emotional support

Reminders and incentives
Multifaceted Iinterventions
mechanisms Interact

Nutley, S., I. Walter, et al. (2009). "Promoting Evidence-

actice." Research on Social Work Practice




Sharing experien

« What would you like to do to increase the
utilisation of research in your organisation?

* What resources are available to you — inside
and outside your organisation?

« What would you like universities to offer to your
organisation to help with this?

B




Conclusions

* Research-use Is a complex process

» Organisational strategies, leadership and
commitment necessary

* Resources for using evidence from a
variety of places, not just research
producers

B
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Thank you!

More about CRFR approach
www.crfr.ac.uk

And
http://www.crfr.ac.uk/reports/briefing%2057.pdf
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